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'system. Monthly issues of Dissertation Abstracts International are reviewed
in order to compile Abstracts of dissertations on related topics, which thus
become accessible in searches of the ERIC Oata base. Ordeiing information for
the'dissertations themselyes is included at the end of the bibliography.

Abstracts of the followingiOissertations are'included in fhis collection: 4
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A,STUDY OF THE OF
RACIAL INTEGRATION TO READING
ACHIEVEMENT IN GRADES TWO,
THREE, AND FIVE LN ALEXANDRIA,
VIRGINIA, CITY PUBLIC SCHOOLS

Breed, Patricia Ann

THE RELATIVE EFFECT OF THE
CONTROLLED READER AND- THE SPEECH
COMPRESSOR ON READLItG RATE X)
COMIZREHENSION'

Broderick, William Edward

AN INVESTIGATION INTO THE RELATION-
SHIP AMONG INTELLIGENCE, AGE OF
ENTRY, LENGTH OF REMEDIATION,

PROGRESS DURING REMEDIATION, AND
POST - CLINICAL FADING REMEDIATION
IN DfTERMINING LONG-TERM POST-
CLINICAt READING COMPREHENSION
AND READING VOCABULARY SUCCESS
AND FAILURE

Burkl , William Arthur

E STUDY OF THE IMPACT OF SESAME

1*
STREET ON REFORM IN URBAN
.SCHOOLS

Burns, Carter Lawrence, Jr.

A SUCCESSFUL ATTEMPT AT IKPROVING
STUDENT READING COMPREHENSION IN
TITLE I ELEMENTARY SCHOOLS

Cohen, Libby Gordon

sTassorrsoo. BY TEACHERS

I

REMEDIAL.
READING, LEARNING D AND
NORMAL STUDENTS. sr
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Cooper, Margaret Kathryn Hunt

T% =IUDS OR tsAcalsc =ammo
READING TO MEER-CITY PRIMARY an.DREN
RED ARE DIVINER? MMES.
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Crosby, Larry Y.

AN INVESTIGATION OF THE LONG-RANGE
EitEgrassss OF A SIXTH GRADE
REMEDIAL READ LNG Pg0GRAM .

Dysod, Margaret Elizabeth Costlow

A STUDY T6,DETERMLNE THE EFFECTIMr.AAS
OF READING INSTRUCTION BY CORRESPONDENCE
FOR ELEMENTARY SCHOOL CHILDREN, WITS
READING DIFICITS

Gaston, Eugene Milo -

A DESCRIPTIVE ANALYSIS OP DEVELOPMENTAL
PROGRAM CURRICULUMS FUND BY TITLE III .

GRANTS AT SEVEN SELECT DEVELOPING .

INSTITUTIONS OF HIGHER EDUCATION

Greenberg, David

THE EFFECTS OF A TRAIIW4G PROGRAM. TN
AUDITORY DISCRLMLNATION ON THE READ LNG
ACHIEVEMENT OF DISABLED FIRST- GRADE
READERS

CREATIMO THINKING-READING AcTriis
4

(CT-RA) AS A MEANS FOR IMPROVING ,

COMPREHENSION

Haggard, NArtha Rapp

HiCks,'Prancee !lone.

AligES TOWARD' READING,,, PERCEPTIONS 4C,

OF INC, AND READING ENVIRONMENTS
OF FIRST GRADE FOLLOW THROUGeCHILDREN
FROM ONE FLORIDA MOD ., PROJECT

Hodges, James Gerald

AR EXiLORATORY STUDY OF THERELATIONSHIP
BETWEEN'S SCHOOL CONTROLLABLE
FACTORS AND ACHIEVEMENT SCORES
Ill READING Ts SELECTED D3W SOCIOECONOMIC
LEVITeSCHOOLS

4
Borne, D.'Sile

THE EFFECTS OF A DIAL READING
PROGRAM ON VOCABULARY 'AND ,READING
CONPREHENSION ACHIEVEMENT OF
CULTURALLY DISADVANTAGED CHILDREN



A STLIfi OF THE Pr-:LATfr5NSHIP OF RACIAL INTECRA-
TION TO PE AD:',G AC H I E I. t- '.'1.. NT 1 '.. GRADE'S TV. 0,
THREE Asr_. Fll L IN ALI:X k.N.QH I A,' % IRGINIA, CITY
PUBLIC, SCHOOLS

AKIN, Tares Pa.: Ed D
The Gehor.:e Wash -I-to" li-i..ers t:. 1:177

Advocate Ar.' Lin y Mar inacc ...,

This st_ci, attempted to setermine the -relationship of _racial
integrate n- to reading ach:everne-t cf clack and white elemen-
tary stude-ts ,r grades two, three, and five of the Alexandria,
Virginia, City Pubic Schools during 1973-1974. j'his '..as the
first year of wide-scale de faco raleial integration of the Alex-
andria elementary schools t,u.o..10 busi^g and pairing A com-
parison ass made between the mean reao.ng achievement scores
cd a randomly selected sample of b1acc and white students in
grades.2-e, two. and four in 13 of tree 15 AleYtariiina elementary
schools whose racial corpcsitinrs were significantly chfferent '
from the 1372 'oral elementar-. school racial composition '54
percent e.h..te 34 percent biac.i and 3-percent 'other) and
these same st-cle.nf's o-..e )ear late). in grades two, three and
five In scoecis then integrated :average racial composition of
55 percent -..-.'ilte, 40 perce-t :lack, and 5 percent `other'/

The researc- hypotheses was triat.:re difference between
means readivz achievemeet scores of black and white st_ide-ts
measured before migration would bel ee...al to the difference
between nnean reading 2er:eye-lent sccres of the same students
measured after integrati,oe ,- ire aose-ce of an effect, and un- .
.4111211.e :Pe presence cf a- effect An equivalent way of stating
this was t'-.a. trie gtins 'postrriehures less prerneasuresi fc.r
Mack and white elernentary-stecients in t-e sample were ex-
pected to be equal Safhple s+ ze was 518 of a total populatien
of e,I153 4 r-i:r exclelred two schools that did niot meet the re-
quirement of being segregated on a de facto basis prior to 1973/An analysis of variance of the gain scores. r black andwhite
Alexandria elerrentary studeets in the sarnp showed that the
difference between thg means of readi-g aciiiteventleht scores
for black and witite elementary staderis measured before nte-
(ration were eot equal to the difference between the means of
reading achievement scores of :nese same students measured
afar integraesh T1 e ekife-ence te,-..een bIncir'anct whi.*e
achievernert in reading fcr students in'!ne sample had actually
widened after integration, wiih blacks falling farther behind
whites in comparison to the black 'white achievement differen-
tial present before integratio- An anal)sis of covariance was
performed a' grades two three, and five using the prescore
as the covariate to determine whetner of n t initial differences
could have accounted for the finding the the lack:white achieve-
ment gap in reading had increased after mites Hon The anal-
ysis of ccvartance at all three grade levels in the sample failed
to show that race was not a sizeificant factor in achievement
differences after integration when ir.tial black 'white ach e..e

- 'went differences in reading were contrnlied statisticall..
Although the finding. indicated that integration did not pre-

vent an increase in black white achieverneq differences in
reading it cannot be concluded on the basis of the Study that
tMs increase might no have been normal tn the population sam-
pled If this had been the case, one couid*ve then compared
the rate of black white achievement differehe increase to that
observed prior to integration Uefarturiately, no data ex,ste..: to '
make such a comparison possible, since achievement in reading,
as well as in other curriculum areas reported on standardized
testing. had not been part,tioned by race in Alcx..nell'ia prior to
the present stud)

On the bisis of the findings of the present study it 's recoin-
mended that no further plans to alter the racial composition of
the elementary schools in Alexandria, Virginia, be impftrrented
until and unless it car. be deteritiined t',A. there is a posit.ve
relationship between racial integration and read.ng achievement
for black students. Order No 77 20,042 .119 pages
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¶HE RELAT.VE nr FEL r OF THE CONTROLLED READER
AND THE SPEECH C04PREESOR ON READING RATE AND
COMPREHENSION

BREED Patricia Ann, Ed D
Northern Illinois University, 1977

The purpose of this study was to in:estigate the ralature
effectiveness of the controlled reader and the speec.11 campres-
sor to teach reading skills The research was particularly
concerned with the effects of thesertwo mecnanical devices
wad reading rate and cornprehension using i.de.-ttified below-
grade-lesel readers as subjects

This study sought to answer three.questions. (1) Will the
speech compressor -Improve reading rate and cornprehenman?
(2) W.11 the use of the speech compressor be more effective
than the controlled r developing reading rate? (3)Wi11
the use of tae speech compressor be more effective than the
controlled reader in developing reading comprehens.nri' Two
mall hypotheses were developed They were' (1) There is so
significant difference in reading rate le to increasing the con-
trolled listening speed when compared with increasing the
speed of the controlled neader, and, (2) There is no signifigarit
difference In reading comprehension due to increasing the con-
trolled listening speed as compared wilt increasing the speed
of the coritroEed reader

The st-dy used a strat,f.;t: rartr.o-n selection a junbor high
subjects, who were er-1,f,eo as belsz -6. Ade-le:el-renders.
This population was divided into sixth, selerilh, arid eighth
grade students Following tr.s stratifica4n fifty-four ',ab-
jects were rare...0:1-.1j selected and ...were evenly divided betweed-
the three grades Subjects selected for each grade-were then
random'.} assigned ors3 method Icoriipeessed speech) or the
other (controlled reading). r-

At the beginning of the program, and regularly tnroughout,
at spaced intervals, subjects were thecs.ed for efficiency of
transfer to regular reading habits At the end at the program
flubs-cis were also tested using a standardized test section for
reading speed and comprehensier. The program lasted six
weeks and consisted Of eighteen sessions.

Educational Developmental Laboratories controlled reading
materials were used for both groups The stor' were taped
veto cassettes and duplicated at the approprt E speeds The
second group listened to the cassettes while i'ig the stories
to the workbooks The first grasp followed established con-
trolled reader procedures. No attempt was matie to conceal
this program as an experiment

The limitation of this study concerned the capabilities of
the equipment involved. The speech compressor was limited
to a top-speed level of about two and one-half times normal
speech rate, or about 420 words per minute The controlled
reader has grPater speed capability, spanning 60-1000 'fords
per minute However, the coral-I:led reader can only make
speed jumps in units of 25 words per minute Thergontrolled
reader projects Ix* line of type at a time preved7ng lag or
anticipation

The statistical treatment selected for testing the data was
an analysis of variance The ANOVA corriputtr program was
ititised for this analysis A sig^ ficance level of 05 was
chosen to reject the null hypotheses The analysts of varlandit
indicated there was no significance as a result of method. The
null hypotheses were not rejected There was an indicative of
significance as a result of grade level during the Second Prog-
ress Test and the Posttests.

The conclusions reached indicate neither thI controlled
reader nor the speech compressor is more effective to teach-
ing reading rate and comprehension. The conclusions, however,
do not eliminate the speech compressor as an alternative
method for 'tail:moving reading rate and comprehension Sub-
jects using the compressed speech tapes experienced a similar
growth in rate nd stoiapreheLsion cont. rader
subjects.

a



Observations here Trade dikrin.:, -tnd fo:lowrg tne study
which ne,d additior.al ie.te.st:gation Areas reedingluture re-
st-arch are sLmartzed

Four recur roerictItions are oased thus study
(Ii Compressed speech ria:eria:s -sed as a pacing
Orrice for the 'develop-rert of read.g rate comprehension
with identified belo.v-grade-le: el readers of an,or )-iph age
(2) Speech corr*essor!sboo.lai ot oolaineo and ntegra:ed trio
humor higb reading p:og-r-im's (3. Compressed speech mater-
ials should oe applied to 'ne deve:opi.en: of oetterliAerung
skills (4) Research so,ouloj be do-e in ider.t.f Led areas

Order Na, 20,;;_,'7, 130 pages

AN IV:EST:CAT:is; :`.70 TFE FELAT:C,`..Sr-i1P A.'`.0!G
INTELL:GE::: AC-,E CF EsTHIL LENGTH OF PEMEDI-ai
ATION. i-POGRF_SS P-T-
CLIN:r AL PEk_') ')G AT:C's
LONG -TER', P T -CL "':TCA::_' RE k7:_/:'G
AND E .rl .1.11 'a L.F(: S 7"'D F : )_ RE

BRODEP'CK. ; =c-arc ?- D
Urx.e"s 1. -` r- a ":.-c

A

gence age e-to, a -e recd c. of'
- -SS "c a'

crc,ress dar,-g a_: -` post-
chnica:remed.a: c-

-g _ , _ Saccess
and fa ',,re

A iota: ---rscs -ere e

= :_ s' z-_. =" between
long-ter -n -z s..ccess a-c

,

FS +er 'E da:a =are .z t-.' -in: by

tr,e
'5 -Ere rc,are-

sentrd e C- ,r'vISC)

Full-scale IQ Vcroa:-sca'ke IQ so-re, Prrf-r-a-oe-
scale PQ score. .'_`_r a' a- s,e'st.',..re-'ore-e-s,-_- _Vest,

S

`Digit Spar, saoest, P -!;,:-St, ;'.C.-re kr-
range-cr: r,^ act Assemb:. c:e41, 217.--r s'gn .

s_olest. a",re of e-rr. c a --e :car' ng
ei,nie - . E r t of r ' l a ir) at a f.': -e real -g c: rue,
vocabalar) p--,g.ress re-.ed. cc,---_re`a-s.-)r
progress da:,-g reme--1,ai sr., and a -I of pst-ol.-..cal
remed.at.-n ar,ables were .a-ger-, post-clinical

'reading ccrr.;:re)-e-sio-n s.cccss and 'a a'd lo-.g-term
post-el:-..sal read.-g saiocess and fail- re

Sub;eets were 24 males who attended the NCL -1_,SC Reading
Center School two or more years prior, to the study S abject*
were randomly selected and administered the Gates-MacGinitie
Reading Test ,Reading success was defined as a grade level
score of 9 0 or more on this test_ Readirrg failure as a grade
level score of less than 9.0 ors this test

The findings indicated that the follow:11" variables discrimi-
nated between reading comprehension success and failure:
(a) %1St Inforrnatim subtest, (b) WISC Comprehension sub-

. test, (c) WISC Digit Span subtest, (d) WISC Coding 5-ibtist,
and (e) vocabulary progress during rgmediation. The follow-
ing variables were found to discriminate between reading
vocabulary success and failure: (a) wsc Verbal-scale IQ
Score, (b) 911SC Comprehension subtest, (c) WISC pugg Span
subtest (d) WISC Picture Completion sabtesi, (e) W1SC Pk-
tae Arrangement subtest, (f) MSC Object Assembly subtest,
(8) MSC Coding subtest, (h) age al entry, (i) vocabulary prig-
reed during remediation, and j) amount of post-clinical re-
isedfttion.

Since vocabulary progress during rerriedia ion contributed
to discrimination :n both reading comprehension" and reading
vocabulary, it was cocluded that concen&ated 1,-..,cabalary in-
struction during remediation valid resalt in greater long-term -reading success Since both the Coding and D.gi: Span subtesta
contrib..ted to discrirn.ralion in both, reading comprehension
and reading oefoulary. It was c")r.c)....ded rat Instr-c::(:,n cen-

s.nort-term stcra.ge, me-nory, and
concentration would result grea-,r read; -.g suc-cess Since the Corn;Te-e'sio- saotest cy'rt Jed
crtr-, read.nz cc-p-re'Ie-s.c-. and read. -.g
cabulary It -as c7- _,_:e;' "str:ct.irn cc-..e-:.c-al ,
stardards of 1-,e'avlor,a-d acci_ c c-.-- cf sccla' .r..ad
fe -salt ..:-.rea"er read.-z.s:ccess

A STUDY CF THE P.',PACT 0: siSt0.1E STREET ON
RE FOR UP an \

BURKE .)....arn A r:-.: r td D
Univers . of Ma..sacc_ses,

Profe;sor At:-- Ge-tr,..

Tts f s d ssen'a' cc. eAr.,re reform ef-
forts in a eeieced sar- .o.g o/..a7 a: serIS hich
have bee- o'ed :esco-se repor:ed suc-
cesses .-..` -: p pa.ao 'eke. Sesame Street. School
districts -^ ow_ C. more
were st.e::ed as :r.e Tne s...rreple con-
sisted of o s:sten-s A vert..-:tem

r- w :2, s .1 -:-_ ^ pr Mary
T regkrd-

ing chs:r e pers'eh.: n+ --r ataderts a-d per-
cers re secc-1 .cforosattof#
on the t^.e d st- :L Cate-4 gory tr- - performance of
Sesame _.era a-11 Tr: fc.x..rtn c:.E'Fory
designe.-; deter.: -e .'-e _se "I one Sesaryce Street nr,Vrair
and Lear- eZ:er /se ,.:.:,zed cothis air i
as par f ice prairarn 1- tie c Category
five Ini-..ded 1.-'crc-Lt.oc e.`crtsln the dts
t rict to rie.tal.op pro.:raons and rr'..::clr.a:S Sear.r.e Street
as a mode!, and :he. trair.-g of ttacners do elapment and
use of sic ni-ter.a.s. The last categor:. soagnt .riforrnation
on the use of t.e program K. cornection dirt^ cnildren who are
non-Ervglisn speaking cr for v.lorr. Englisn is a second language.

Major recorr.rnendatios of the study :PCIaded tne 1-utiation
of efforts to achieve greater balance in minority studentimtnor-,
'ity teacher ratios in ciastrIets. Further, it was rIcorrirnendied
that funds be nude available en the federal level to establish

Center whose primary respor.sitIllity would be the develop-
ment of strategies and materials that would make it econom.
Wally and administratively feasible for local school districts
to implement successfiil eckicationa. strategies made Available
through Sesame Street.

It was also recommended that school districts develop re-
Search procecturles which would provide complete and consistent
information on the in-school performance of students who are
reipaisz viewers of the Sesame Street program. This informa-
tion can be used to aid the classroom teacher in altering cur -
'Yoakum content and approaches to teachi which capitalize
the increased learning capabilities brought to school by stu-
dent as well as allow for thetalteration of teaching styl which
are consistent with the perciptions regarding the teachi sad
learning process which may be fostered by the Sesame set
Program. Order No 77-13.782, 179 pages.
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MUCCESSFUL ATTEMPT AT IMPROVING STUDENT
READING COMPRVIENSION Thr TITLE I ELEMENTARY
OCBOOLS

BURRS, Carter Lawrence, Jr., Ed.D.
University of Kari Sas, 1976

1

ElladfIcance of the Problem

Equality of educational oppOrtunity has been a very contro-
versial issue as well as the fivil rights movement. The Ele-
smeary and Seconddry Education Act of 1961was passed by
Commas, and through its Title programs the gap in finenctal
support In public education was suppose to have been
The Coleman Report and other research has stated that=
of educational opportunity does not exist in the tatted States.

The Problem

The problem ass to look at an experimental reading program
Muted on Skinnerian psychology in a Title I area to see U tt at-
kneed reading achievement of students in grades three through
sta. The independent variables affecting reading achievement
of Title I students were also studied. The independent variables
elndied were of three types. They were the student variables
of grade level, sex, race, socio-economic status, and pre test
wore; 'teacher variables of education level (MS or BS), college

=Igof reading, years of teaching, and attitude toward disci-
students, school variables of type of school (fxperimse-

tal or control) and the climate. The dependent variable was the
post test score of the student.

lemantary of Findings

1. Through multiple regression analysis, four independent
we:tables were found to significantly affect post test reading
atikievement scores. They were pre test scores, IQ, and grade
bevel of the student, and education level of the teacher. 2. Using
analysis of covariance, the four Independent variables foetid
e ipeficard in the multiple regression analysis except the grade
level of the student since it was a coranate, and socio--eeenosnic
MMus of the student were needed to be controlled statistically.
With post test scores being the dependent variable, the grade
level and grade level and the type of readmit program combined

were found to be significant in predicting post feet reading coni-
pretension scores

Bernmary of 'Conclusions

1. Soclo-economic status of Title I studentvsurpriaingly
shared very little to no effect on preelection of reading compete-
Wilton scores. 2. The attituthrtal surveys measuring teacher
attitudes toward student discipline and the climate of the bttllj-
tag were not effective and should not be used to predict academk
achievement. 3. The pre test score variable may have bees

, the end result of tinny of the variables' interactions prior to
the inception of the study. Since all the students had gone to
school at least two years or more, the effects of race, sea, aid
grade level may have been reflected in the low pre test scores.
4. Although the education level of the tetudier was the only Mg*
e ignificant teacher variable, the other teacher variables of years
height and college hours of reading were also significant at a
Weer level. With these results, there detlIpitely existed an ef-
fect on student reading achievement by lesbian. 5. Through
tin analysis of covariance, the findings wer that the grade
level and grade level with type of program litre significant let
adecUqg post test score.. Longitddlnally, the experimental
telegram melee Sidnnerlan pay cluZ proved%) be more effec-
tive. No. 77-28,319, 81 Ogee.
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STEREOT'z'PENG BY TEACHERS OF REMEDIAL READING.
LEARNING DSABLED, AND NORMAL STUDENTS

COHENIX.r.b-: Gordon. Ed D
Boston Uriversity School of Ed;-cation.

Major Professor Sue Allen Warren

Purposes

p-noses of/this study were- 1) to determine whether
teart.ers uo.ild differ in their expectancy ,stereotypes of re-
medial reading students, learning disaoled students and normal
stultsts: 21'^fo deterrnir.e whether teacrers wciuld have differ-
ent expectano-j sterezt.lpes'for labeled rernedialreading stu-
dents axed labeled learning disabled stucerAs than for unlabeleu
cow 3i tc. esugate whether experienced teachers would
differ from inexperienced teachers in expectancy stereotypes
of rerrie4a1 reading st,idents. 'earring disaoled students, and
normal st,der'-s, and 4) to explore --nether secondary ,sassei---
teachers toald differ from elementary sc-oo: teachers in ex-
pectancy stereotypes of remedial reac.ng students, learning
ctisab'.d students and normal studerts.The theoretical frame-
work o f t he study was oased Gordon Alloort's theory of
prej-dice

Men- od

T-e s-ojects of this study were 57 teac'ers from of,e'enb-
urban sc-Dol sstem There were 25 hig-. school teachers and
32 elementary school teachers A total of 5-learning disability
teacners and 3 remedial reading teachers participated. Each
resporderi was given a 'et of materials so trial within each set
Mere was a personal data sheet and one page coltainiag a de-
scription of a studentlend a list of hi-polar adjectives. Same
sets of rr, rials cMitaired ar essay written by a high echooi

e half of the questior.raires were accurately
=.ed le disabled" student rerr.ethal l'eadiag
student or r.o. student One half were labeled 'High
School' student Respondents assigned grades to the essays

a-tt r.ate as2ec'.. es tte `fifteen pairs

Pes_lts
ite res.:Ts r as ccmol cts When

Lear d.cat,:en remec-al reas...rz ts and nor-
mal s'_zents -xere regarcLess priabel,-tt^e normal
st.:sents were rated more pc.s:t....ely v.an tne remedial reading
st --tents ard more oos.ti:ely than the learning 1.151:j:ed stud

dents o- checklist. Essay grades did nollsestlect
this fir ding

Wien iabeleri a-d unlaoe)ed stuaer.ts -..ere compared, the
d.saDled grbip was rated significantly higher

tt.e.n t'-e unlabeled :earning ?.isapled group -The labeled Tam-
ticr appeared to create a posItr-e effect Wter. the labeled
remedial reading gro.up was compared to the unlabeled reme-
dial reading group the results showed a trend toward assign-
ment of more positive adjectivet to the unlabeled group When

--the labeled normal group was cOmpared to the' unlabeled nor-
mal group, the unlabeled group received higher ratings than
the,labeled normal grotip -

Elementary teachers were found to hold stereotypes re-
garding students who were labeled 'normal However, neither
elemer.tary nor secondary teachers could signiuca.-.tly identify
the remedial reading or the learning disabled group. No differ-
ence was found between experienced and Inexperienced teach-
ers in their attitudes toward exceptional children

When the remedial reading and learning disabled grouRe
were combined an analysis of,the data indicated that eight ad-
jectives composed the Stereotype of 'disabled," These are:
unple,4ar.t, incompetent, cold, unattractive, distractible, im-
pul,ive poor speal...er, aot-enak.zi.e.



It appears that ,t %ery. possible for teachers to hold astereotypic expectation for the behavior of a child and that sev-eral characteristics comtiose'V.e stereotype Al 1port's theorysuggested that the characteristics
that compose ,11Y stereotypecan be thought of si-r. Jitaneousl. pith the final outcome beinga stereotype \Ouch ieacners appear tp hold, but in a complexway Order Nc, 77-21 634, 113 pages.

TWO METHODS OF TEACHING BEGINNING READLNG TO
INNER-CITY PRIMARY CHILDREN WHO ARE DIVERGENT
SPEAKERS

COOPER. Margaret Kathryn Runt, Ph D.
University of California, Berkeley, 1976

The Purpose

The purpose of this Beady was to determine the effect of two
reeding methodologies on the achievement gain in reading com-
prehension of inner-city primary children who were divergent
spoilers. Mone specifically, the study teteirpted to determine
what effect Distarhad on the achievement gains of the expert-

-nsental schoot pupils and what effect the enriched Harper and
Rai basal reading series had on the achievement gains al tine
co:sterol school pupils. The scope and sequence in reading re-
,resAned the same fer both groups of students, there was a
variation in the instructional techniques, methodologies, and
matartals.

The Hypothesis

For grades, one, two, and three the general hypothesis
tested was that there will be no significant difference Is
sebAsvement gains between the two racialietimic groups, two
imeio-economic groups, and two treatment groups as meavared
by the Metropolitan Achievement Test, Reading, Form F.

N<

Procedures

The sample selected for.this shady consisted of 98 inner-
city primary pupils enrolled in grades one, two, and three.
The subjects attended two elementary schools within the Stock-
ton Unified School District They were stratified- according to
ethnic background; one-half were Black, and one-half were
Menticse.Americans. They were e ied according

As their socio-economic class: equal nu rs of student* were
`from the upper-lower class and the lower -lower class.

Since this researcher was unable to achieve the rigorous
control design that requires the random assignment of sub-- sects to comparison groups, the design utikized inShis
was the 'non-randomized control-group pA-test. post

The analysts of covariance statistic was applied to all by-
minnows.

!MOW
In the analysis of covariance it was found that when the

Metropolitan Achievement Test, Raiding, Form F was used
as She dependent variable to measure achievement gain, the
ftellap indicated that: (1) racial/ethnic differences did net
sigolacantly affect the reading achievement gains of the 'di-
Jegts of this study. (2) the sonic-ec000mic status did ad Mg-
dendty affect the reeding achievedlent gains c the sub gals
M Vie study. (3) the control subjects (third traders) In the
teerlebed Ruler and Row basal reading series achieved ME-aglartly higher sehirreiMint gains in the 'ablest Reading than

ti
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the experimental (third graders) in the Distar progr%am. (4) the
control subjects (first graders) in the enriched Harper and Row
basal reading series achieved significantly higher achievement
gains in the subtest Word Analysis than the experimental (first
graders) in the Distar program (5) the treatment differences,
did not significantly affect the reading achievement gains of
the other subjects in the steely

The conclusion is that the Harper and Row method accounts
for the increased gains in reading in the instances where sta-
tistical significance was shown

Questionnaires were used re this researcher to determine
the athtiettis of 1 aides.
Generally they were very positive in their attitudes toward-
bath reading methodologies On the oasii of these observa-
tions, it is suggested that disadvantaged Minorities can learn
to read if the reading content addresses itself to their language
divergence and cultural -discontinuities. In the opinion of this
researcher neither of the two methoct5logies under study here
adequately did s o . Order No 77:15,644. 244 pages
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AN Le'VESTIGATION OF THE LONG-RANGE EFFECTIVE-
NESS OF A SIXTH GRADE REMEDIAL READING PROGRAM

CROSBY, Larry Y , Ed D
Wayne State,University, 1977

Major Professor: Larry Hillman

Purpose: The purpose of this three phase study was to
determine if a one-year remedial reading program for Sixth
grade students would make any statistically sigmficardgroup
differences on the variable measures in reading achievement
and academic school performance, one to six years later.
A comparison was made between the original Sixth grade treat-
ment groups and a sample of 'Seventh, Eighth, and Ninth grade
oomMterparts, as it related to measured growth ill grade 'saliva-lent units.

Methodology: The first phase of the study' which was a Sol-
low ep,of graduates of the Port Huron Area School District's
Reeding Support Services Progrem of two schools, had the
Purpose of determining if there was a statistically significant
difference in the selected students when compared to their
osenterparts present same grade level on the following
vatiabi ea ing comprehension,..reading vocahulary, and

toward reading The second phase of the study was
designed to determine the types of classes being failed by stu-
dents in the R.S.S.P and their present grade average. A tfilyd
dam of the study determined the drop-out rate for s
enraged in grades Nine through Twelve.

rind( . 1. The remedial readers who had the R.S.11.P, In
grade showed a statistical significance in favor of Ibbir

ommierparts in the following areas; a. Reading comprehension
grades Bevel, Eight, and Nine. b. Vocabulafy grades Seven,
Eight, and Nine. c. Attitude toward reading grades Seven and
ltisgt. 2. The Seventh and Ninth grade students who had ni
ILLS,. in the Sixth grade were significantly lower in their
maga' comprehension rate of growth when they were observed
twelve and thirty months liter, 3. Former students of tbefliath
grads R.B.S.P, who failed classes appeared to fail loath,
ecitinse, and English. 4. Sixty percent of thb fornier remedial
'readers were achieving' average or higher gradek 5. The hish

8
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school drop-out rase for the students of the R S S.P. 'has lower
than the kchool'slistrict's.

Conclissions t)4.1. Providing remedial reading vocabulary and
comprehension struction for one year in Stith grade was no
guarantee that the skills would produce higher reading achieve-
ment twel'.e to thirty months later s2. After remediation ends,
no further gains could be expected that would hold the students'
reading achievement equal to their counterparts. 3 A r.egative
attitude toward reading and low reading achievement appear to
berelated at each grade level. 4 The nature and design of
some courses (science, math, and physical education) appear
to be more difficult for the RS S P 'students . 5. Remedial
reading program. s'ca.n develop the students' reading skills so
that they can achiee within teacher expectations 6. More than
a casual relationship can be established between the positive
efftrts of the R.S S. on the students, and remaining in school
through Twelfth grade 7. A remedial reading program Y.11
produce a gretter ciwthly rate of growth in r ading achieve-
ment than v..illthe regular curriculum.

Recommendations: 1. Changes in the Po Huron reading
curriculum should promote methods of ins uction and motiva-
tion techniques for meeting individual dif rences of the reme-
dial readers 2. The RS S.?, or similar programs should be
expanded to include grades Three through Eight. 3. Port Huron
and the'Departmer.t Of Education, must investigate early readi-
ness measures for a relationship to Sixth grade reading achieve-
ment 4. Local school districts should deVelop philosophies
and objectives fo, ren.eutal reading curTiculbrris 5 Local in-
novative approaches for assisting the disabled readers must
receive encouragerr.ent and assistance from the state level.
6 Colleges and ur.i.ersities must include and require courses
that prepare tetchers to recognize and individualize ir.struction
for disabled readers. 7 Port Huron should investigate why
the remedial reading students are failing math, science, and
physical education Order No. 77-23,959, 122 pages.
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Durin4 Phase 1, toe first summer of the project, the treat -,
ment sample cDrs.sted of 31 first, secoi-d and tii.rd grade chil-
dren. Each child in 'he exper ,',31 gm.,up received six weeks
of instruotiun by rorrespondecce, and had the use of a cassette
tape recorder. Training sessions were offered to parents.'
A control group of 35 children matcheZt by fchryl, grade, 4ex,
rate, and approximate rea.d.nz at 'lay received no reading in-
struction during the summer

For Phase 2, the secord summer, the treatment sample
consisted of sixty second arid third grade children, and com-
pared four treatments Gra.p A used cassette tape recorders
with their correspondence ins'ruction and training sessions
were offered to parents Group B had correspondence instruc-
tion and training sessions for parents, Group C had correspon-
dence sinstruction and casset'e tape recorders, Group D had
correspondence instruction only. A control group of 30 students
received no reading instruction, during the summer.

In Plase 1, on re4c.r.: seer:rt. tne %tilde flange 'Achie%er.en Tr s, stuoents it the treacuent group had at meangain betwee. pre- and octs -term's ,,f 17 grade equiva'ent IGE)units tstand..rd .3 'A t tes indicated tat the gainsby this irocup we -e'S.gnificart.y
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wai_swgr...4..cantl: greaterthan 'hat of 'he conr.' group, at p 05 Inc control grouphad a r: .a. ja r c' 0 SD .432 or.'14 .. 'ests cf uf ..-e eat scores'of the individualgroLps ca:e s _Loa. c.ffere- ces ,ng he treat-ment -
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A DESC,4JPTIVE A"-Dt.L'islct OF DE+, ELOPsIF:NTAl_ rilOCuPCUFtRICT:LUMS FUNDED BY TITLE III GRANT
-3 SEVE,..SELECT DEVELOPING INSTITL.TIONS OF HIGHEREDUCATION

GASTON, Eugene Milo. Ph.D.
Kansas State 1.1n,ersiti, 1977

\s,The Problem

lhetudy pro,...ieu a desi_riptive analy..i.. of the curriculumof devel mental programs funded by Title 1.11 Grants at sevenselect developing academic institutions of higher education. Thestudy corn'imulicated efilluative information concerning devel-opmental programs that cater to low-income underprepareddisadvantagedstudents English, reading, and mathematicsprovide the content emphases of the curriculum developmentalpiograms identified in this study. /
Morphological analysis of progrims, academic preparationof personnel, instructional strategies, perceptions of admidis-trators and students which pertain to strengths and weaknessesof programs, and holding power of the curriculum develbprnen-tal programs under investigation were discussed. .



Method

A qtiestionnatreof nine sectiopal waft, sell - administering
was dialled to seven directors of Curriculum developmental
programs funded by Tale Ilr Grants. Separate questionnaires
of two sectamal'part were also mailed fo these Beim!) directors
for the administering of these questionnaires to elophomore stu-
dents who have had the experience with curriculum developmen-
tal programs funded by Title III Grants.

A total of one htlnrjred and eighty-two (182) subjects partici-
pated in this study.

'Treatment of Data

tiedr3escr)ptive narratives and frequency distributions were
tbIaresent the tiata,in this study.

Conclusions

The following conclusions have been identified predicAed on
the findings of this study: 1. Curriculum developmental pro-
grams at the seven academic institutions in this study are well
received by key admu,.stfators (Presidents ar,d Dears)
2. Curriculum deNdloprnental programs at the seven academic
institutions in this study are well received by students who have

.had the experience with curriculum developmental programs.
. 3. Curricul.IM developrnertal programs at the seven acadeFic
institutions in this study use various teaching methods to at -
company different learning styles. 4. Curriculum deelopreen-
tal programs at the se en academic .nstitutions in this study
have,ard use a ,.ariety of eq.,: prrent, rra,erials, and sai3plernep-
tary books to fai_,,ita'e the- learmng process for students.,
5. Curriculum developmental programs at the seven academic
institutions in this study have personnel that have been effec-
tieely prepared through conferences, workshops, professional
study, evaluation meeting, and inservice training for the pur-
pose of assisting underprepared disadvantaged students achieve
maximum psychological and academic growth and developnient.
IL curriculum developmental programs at the seven academic
leatitations in this study have received adequate financial sup-
port for operation. 7. Curriculuth developmental programs at
the Seven academic institutions in this study acclaim a very
high percentage of students successfully completing their
freshman year of academic pursuit and applaud a very high per-
offstage of these students continuing their academic pursuit as

,sophomores. 8.. Curriculum developmental programs at the
Setae academic institutions in this stu4y procatm that they are
isdebitably effective in assisting with raising significantly the 1,
level of academic competency 15f anderprepared disadvantaged
students.

*cost mendations for
Program Improvement

1. Increase students participation in class activity, home as-
signments, and the decision making process. 2. Increase pro-
leselaial interdepartmental and intradepartmental communica-
tion between administrators and professors. 3. Increase the
'trona' of the composition of the curriculum developmental
program which focuses on English, reading, and mathemitica
as the principle disciplines of the program. The rationale for
establishing the basics' as the eential foundation for subse-
quent academic growth and devel is inherent in the as-
sumption that they afford academic strengths for comprehending
and saercising concepts in other disciplines when adequately
Useatved into the mind. 4. Increase the amount of financial
support for additional research and operational expense. 5. la-
eters the emphasis on the Black Experience (Morris College).

crease the accessibility of aesthetic activities (!iles sad
Stillman College). 7.1ncrease the interest and professional
Ad to develop curriculum matesials -Wien University and
AIWA, State College). S. Increase the strength of citsplayiag
bliss -up data on the "scients.andexalealices-ol-the-peograse.--

. Order No. 77-26,034, 293 pages.
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THE EFFECTS OF A TRAINING PROGRAM IN AUDITORY
DISCRIMINATION ON THF READING ACHIEVEMENT OF
DISABLED FIRST GRADE READERS .

GREENBERG, David, Ed.D
Temple University, 1977

There have been few, if an,expwrirrrent'al studies which
have attempted to provide auditory discrimination training to
determine whether such training would affect reading achieve-
ment or auditory discrimination ability. The present study
attempted to determine whether. (1) there would be a signifi4
cant in,proverhent in reading achievement when a group of firsit
grade children, identified.as having difficulty both in learning
to read and in auditory 'discrimination, were given a training
program in auditory discrimination, and (2) there would be a
significant improvement in auditory discrimin.ation as a recruit
of participating in a training program of auditory dtscrimination.

`The study w'as conducted in a public elementary school in
Philadelphia, Pennsylvania All of the 141 first grade pupils

were individually tested by the investigator The population
for the study consisted of those pupils who met the followtria
criteria: ar IQ score of 85 or above, as measured by the
Slosson Intelligence Test for Childreh and Adults (SIT), six
or more errors on the A scale of the Wepman Auditory Dis-
crimination Test (ADT), and recognizing less than 95-; of the
words in context or scoring below 75-; IP comprehension on
the pre-prir-er selection of the Temple University Informal
Reading Inventory

Tne 48 pupils who 'ret the criteria were randomly assigned
to the experimental or control group Pupils in the experimen-
tal group were giver. the Goldman- Fristoe-Woodcock Auditory
Discrimination Test (GFW) Tne. errors made on the GFW
and ADT were used as the basis for each pupil's training pro-
gram Each pupil in the experimental group had to demon- v_
strate 90f3; mastery of a phoneme before moving to a neveourid.
The control group was given the type of language arts activities
normally provided. Both the experimental and control group
met for 25 minutes daily during the language arts period. All
pupils received regular reading instrootion The training pro-
gram lasted for five months.

At the conclusion of the study, all pupils were posttested
using alternate forms of the IRI and ADT. A computerized
program, Statistical Package for the Social Studies, Version
6.50, was used to analyze the data with .a one-way analysis of
variance A level of .05 was accepted as the level of sigialfi-
dance The results of the one-way L.r.al,sis arrince indi-
cated no significant differences existed between groups for
the pretest variables. The one-way analysis of variance for
the 1-RI and ADT given as posttest measures indicated no &I-
ferencs at the 05 level existed between the groups. As a re/
suit of these findings, the hypotheses that participation in a
training program of auditory discrimination Would result in
significant Improvement In reading achievement and auditory
chscrtrnInaticm were rejected

On the basis of the findings of this study, the investigator
concluded the following: 1. The number of pupils identified for
this study with difficulty In both reading and auditory discrimi-
nation appears to support the findings that reading ability and
auditory discrimination are'related 2. The training program
used in the present study with this population did not r'esult in
significant changes tn.eitherreadtrig or auditory discrimination.
3. Difficulty with auditory discrimination may not be a factor
that can be specifically remedtated by providing training In dis-
criminating isolated phonemes as shown by sounds mastered fns
training and failed on the posttest. 4. The failure of thiSstudy
to support the hypotheses that auditory disorimination training
would result in significant improvement it reading and aulli -
tore discrimination shouts not be Interpreted to mealithat
auditory/discrimination shOuld be ignored because of the liTi-
tatioks of this study. 5. The use of pattern of errors on the
ADT and GFW for di ostic purposes should be viewed with
caution by teachers and tagnosticians

Order No. 77-21,765, 71 pages



CREATIVE THINKING -READNG AC
A MEANS rOP IMPROVING COMPREHENlON

HAGGARD, Martha Rapp, Ph.D.
University of Missouri - Kansas City, 1976

This study attempts to delineate the major components of
creative reading, and proposes a means through which these
components may be systematically taught and combined toward
the end of establishing creative reading as a realistic edema-
tional toaL The study -includes an assessment of the efficacy
and desirability of one such approach, the Creative Thinking-
Reading Activities (CT-RA), when implementer) -with a ponula-
tion of remedial readers.

Subjects for the study were students enrolled in the Univer-
sity of Missouri-Kansas City reading clinic. These students
ranged in age from 7 to 17, and displayed a wide range of read-
ing difficulties. They were individually instructed by tutors
who were Master's degree candidates in Reading Education.
The students and their tutors were randomly assigned to one of
three treatment groups. Students in the experimental group
participated daily in the CT-RA along with tutor-determined
remedial instruction. Students in the experimental -conthol
grtim participated in activities ikhich are more commonly used
in eeihng/remedial instruction, i.e., "typical reading ames'--
crossword puzzles, "Scrabble," etc., along with tutor-dete}mined
remedial instruction. Students in the control group received I
regular instruction whicn totic the form of tutor - determined
procedures for reinediation of specific reading problems.

The study was conducted nye r a period of Rye weeks. During
the first week, all students were Individually administered of
the Classroom Reading Inventory, tee comprehension subtest
of the Gates-NlacGinitie Reading Test (eels corresporded to
the grade each student had ;list completed), and an experimen-
ter-constructed word-pairs test.

During the fifth week, all students were given alternate forms
of the Classroom Reading Injentory and the Gates-MacGinitie
Test. The same word-pairs test was readmiristered. In addi-
tion., all students were given the full battery of the Torrance

Testa of Creative Thinking. After tests were completed, tutors
were administered a questionnaire to determine their percep-
tion of the usefulness of the Creative Thinking- Reading Activ-
ities.

Scores from the Gates-MacGinitie testswere unesable for
statistical analysis. On.the Classroom Reading Inventory post-
test, experimental group students scored higher than botlthe
experimental-control group and the control group, when pre-
test scores and IQ were held constant. Further analysis showed
the experimental group scores to be statistically significantly
differsint from the experimental-control group, but not the cen-
tre:A grasp. No other statistically significant resultswere ob. -
hlned; experimental group students, however, scored consid-
erably higher than the experimental- control gimp students and
eoseenebat higher than the control group students on both tbe
Verbal and Figural tests of creative thinking. Queifiannaire
melts Indicated that a large percentage of the tutors found the
CTRA to be useful and desirable as a means for improving
reading comprehension.

Conclusions drawn from these findings are that the-Creative
Thinking-Reading Activities were effective as a means for im-
proving reading comprehension and stimulatings,reative think-
ing. Additionally, the CTRA are thought to serve as 'warm-
up," or catalyst, to creative reading." These conclusions are
lolly discussed, along with recommendations for further inves-
Ullatifa. Order No. 77-16,889, 155 pages.

ES (Cf.-RA) At ATTITUDES TOWARD ,READING, PERCEPTIONS OF READ-:.
ING, AN) READING ENVIRONMENTSOF FIRST GRADE
FOLLOW THROUGH CHILDREN FROM ONE FLORIDA
,340DEL PROJECT

HICKS, Franc_esYvonrae, Ed.D.
The University of Florida, 1977

Chairman Wi11tD. Hedges

The purpose of this study was to investigate attitudes toward
reading, perceptions.of reading, and reading environ ents of
first grade Follow Through children from one Flori mosiel
project and to identify relationships these variables h e with
reading achievement and sex of.the children.

Specifically, this study was concerned with the following
questions: 1. What are the attitudes of first grade Follow
Through children toward reading' 2. What are the perceptions
of first grade Follow Through children concerning .reading/
3. What are the relationships between first grade Follow
1*,rough children's attitudes toward reading and perceptions of
*A.Ing? 4. What is the relationship between first grade Follow
Through children's attitude toward reading and reading achieve-
ment' 5. What is the relationship between first grade FolloW
Through children's attitude toward reading and sex of the chil-
dren' 6. What are the relationships between first grade Fellow
Through children's perceptions of reading and reading achieve-
ment'? 7. What are the relationships between first grade Follow
Through chituren s p >i cept.ons of reading anO sex of the chit-
dren 8. What is the composition of environments that first
grade Follow Through children identify with reading' a. Who
participates in reading activities' b. When do reading activi
ties take place' c. Where do reading activities take place?
d. What types of materials are used in reading activities? 9. Do
the reading environments of first grade Follow Through chil-
dren,vary in reference to reading achievement' 10. Do the
reading environments of first grade Follow Through children
vary in referena,e to their sex'

Pp.oceddres for this research effort involved developing an
interview Instrument from questions used 'In research studies
which we e cordued by other authors. The instrument for this

dy hered information on attitudes toward reading, percep-
tions of re4dmg, and reading environments. No ins'rumen;
which gives complete data on these three aspects of reading
for young children had been reported. Test-retest reliability
of .85 was established and inter-coder agreement of .97 was
attai,fed.

First grade Follow ThroJgh children (N=41) from one Flor-
ida model project were IndtvidJally ilterviewed. Their tape -
recorded lesoinses were tra-.5,rite1 aho analyze'
taency p,-)Ledurcs

The most important fi.a.l.mzs were as follows- The children*
sere positive in their attit.isles tuv.ard reading, Most of the
children e.-pressed their o.r-r(otic.,hs readrng i terms ofa
decodintz pi oc tto in t.c a: ,sn that re:-.ding fiNdalses
rn'eastr.. identified so UP larue r Jrnber of
ulace. te, , d o, ;,,, r, loo their art ra.t en-

tin d , ,mr r. far r ,re
than othci family nit:milers to read to them at home aril leading
sax a routme and important activity In school, the children
identified v,ith the claslo4,n, and rt-Arsg instruction.
One -third of the children had nmer istted the school's library
and the,majority had ne\er isited a public library or bUok-
mobile. Surprisingly, no sipuf,t a,,t elatiun;hips more found
arrtunt: any of the variables studied rcscarch cffrt. For
the children in this stt7Cdiffetent aspects of reuelii,g develop-
menf (attitudes, perceptions, achieiement, and cnvIronments)
were pot related.

The development and refinement of ihtervicu instruments
which investigate more than one aspect cri( the reading develop-
ment of young childrep was suggested

Order No. 77-25,931, 252 pages.
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AN EXPLORATORY STUDY' OF THE RELATIONSHIP
.131TWEEN SELECTEp SCHOOL CONTROLLABLE
FACTORS AM) St-HOOL ACHIEVEMENT SCORES IN
IMMO 114 SarcCTED LOW SbCIOECONOMIC LEVEL

. SCHOOLS
4

*OWES, James Gerald, Ph.D.
The Ohio State University, 1977

Adviser: Professor James Kerber

The GarsonCrouthaniel Formula for predicting school
selhievepient scores based on socioeconomic status data was
used to predict the'achieverrient of 223 metropolitan Atlanta:
elementary schools in the low a Test of Basic Skills, Reading
Subtest for 1971, 1972, and 1974. SihoOls which consistently
placed one standard deviation' above or below Ille.mean, and
schools which consistently moved in a directiqi which placed
ahem one standard deviation above or belo* the mean in 1974,
were labeled respectively high-residual (over achieving) or
low-residual (under achieving). Fifteen schools fell into

4 these eaterories.' Three schools were deleted the study
ofbecause change in the'socioeconomic status of the com-

munities in which the schools were located, and one school
was deleted because of lack of teacher response to the
study IMestIonuaires. Eleven schools, six high residual,
and !toe law residual, comprised the final study 'sample. The
ksvia schools were studied to determine whether any one
orany subclu.ster of six school controllable variables and/
or subvariables discriminated befween tee two groups cE
schools.

The six school controllable variables and the instruments
used to collect the appropriate data were 1. Teacher Per-
chance of the organizational climate within the school (whist&
by the School Organizational Development Questionnaire (SODQ)
developed by Dr. David Mullins). 2. Classroom characteilstics
(se need by trained evaluators using a slightly modified ver-
sion of the Classroom Observation Checklist" (COC) developed
by Dr. Helen M. branch). I. Teacher perception of library -

e ffect (as rated by the School Library Effect Questionnaire
developed by thezesearclier). 4. Teacher expectancy of etude*,
potential (as rate by a two-item questionnaire developed by
the researcher). 5. Teacher written language ability (as rated
by the Fry Readibility Graph and a computer program written
to generate an average word frequency score based on a writbig
mime& from each teacher in the study). 8. Teacher prepara-
tion (as rated by the Gourman Scores of the institutions from ..-

which teachers in the sample schools received their bachelor's
degrees). i \ .

After the collected data were tabulated the various school
Sabres were entered into a discriMinate analysis equation to
determine which variables, eornbinations of variables, or parts
el variables, if any, disCriminated between the high'-residual
(over achieving) and low-residual (under achieving) echodls.
Nom of the variables by themselves perfectly discriminated
between the high-residual and lew-residual schools. However,

:4* tribeariable "Performimce" on the School torganizatlimal
Development Qugtionnaire (SODQ) came c e to discriminst-

variable combinations discrlmfoatecehetween two groups:
Mg between the Mb: groups of schools. Bev different sub-

bet osly one did so with statisticaleignificance. That cornbi-
intim included the 'Motivational Forces* Goal Setting, and
"Performance and Training' 'sectioas-of dieBODQ and the
"Toial Score" °tithe COC, with the direction on the COC
being apposite what vras expected, Lam, low-residual scilads
sewed higher on the COC. .

It was concluded that selected school-controllable variable*
saw be identified which discriminate between over achieving
said under achieving schools. , Order Na 77-17,099, 138 pages.
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McNeese State University, 1977
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The purpose of this study was to determine if any significant
difference existed between pre and post-te,st scores of students
a grades two through Aim of a rural consolidated independent
Nadel district whb participated ina special reading program
for disadvantaged children.

Participants for the study were selected on the basis of a' '

characteristic study conducted by teachers, during April 1974
and results of subtests of/the S. R. A. Achievement Test, Iowa
Test of _paste Skills and the Gates Reading Surve,y. Reading
Vocabulary and Reading Comprehension subtests of these in-
struments were used as pre and post-test to determine the sig-
Influence of difference interpolated between testing periods.

Eight hundred thirty -six students in grades two through now
participated in a special reading program which provided indi-
vidual and small group instruction for disadvantaged children.
A variety of techniques were used in the program which in-
cluded two types of activates., One activity was a work activity,
the second activity was a high interest activity. This sequence .

was used to give students incentie to complete the work activ-
AY, so they could then participate in an activity which they lilted-
better.
- The statistical techniques used in this study todetermtne it
a significant difference ex,sted between pre and post-test
scores was the t-test. This technique was used because the
Problem avas concerned with the significance of the difference

between correlated means obtalf ed f the same test adnium-
tered to t1-.e same croup yin o oipcasions.

From inc s c*-
dudes! than students who tereivcc, special. read,ng als, ruction
for one academic year showed significant improvement in read-
ing comp'rehensiori and vocabulpry skill develotIment.:

It was nutpossible, how.evLr, to determine the lciigevtty of
success derived frO'rn participation in the special reading pro- ,
gram due to the time limitation of the study.

The following recommendations for Inclusion in further
studies attempted in this.area were noted 1. A comparison of
students scores who participated in a special reading program
with scores of students who did not participate in the program
serving as a control group would be more indicative of the ap-`
parent stfccess of the prqgran't. 2. An investigation into more
variables and the application of the analysis of variance would
be desirable in any replication of this study which might be at-
tempted. 3. A follow-up study of students over a five yeas
period would be beneficial in determining the longevity of atm-
cess resulting from participation in the special reading pro-
gram. Qrder No. 77-27,571, 139 pages.
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